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Figure 1. Aziza’s social map of the present
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ABSTRACT

This paper describes a project which explored the integration of unaccompanied minor asylum-seekers
and refugees (UMAs) in Milton Keynes (MK). Multiple research methods were used to analyse UMAs’
integration, and their access to and support from Social Services and other institutional and informal
actors. Initial interviews conducted with UMAs revealed themes integral to their own experience and
perception of integration: living arrangements, social resources, and education. These themes were further
explored during a one-day participatory workshop in Oxford. This proved that policy and practice
concerning UMAs in MK are ill-defined and inconsistent. Institutional resources already in place are not
being fully utilised as UMAs are often an after-thought in the service provision for citizen children.
UMA s encounter difficulties in accessing education facilities, and living arrangements do not consistently
meet protection requirements. As a result, UMAs frequently experience isolation and confusion about
their present and future in the UK. Based on these findings, this report makes recommendations for policy
changes at both the local and the national levels.

1. INTRODUCTION

This paper investigates what unaccompanied minor asylum-seekers and refugees (UMAs)' in
Milton Keynes (MK)? perceive their integration needs to be, and the extent to which they are met. As MK
is not a dispersal area under United Kingdom (UK) government policy of de-centralisation of asylum-
seekers, it is therefore typical of any medium-sized town that is not well-equipped to deal with refugees,
let alone UMAs — a particularly vulnerable group. The growing refugee population in MK is a relatively
new phenomenon, which accounts for the lack of resources, training, and policy guidelines to deal with
UMAs. Apart from a growing Somali community, MK is fairly ethnically homogenous, with limited
social networks for refugees to tap into. There are currently around 25 UMAs in MK, predominantly
male, and aged between 13—17.

This study was carried out in partnership with the Children’s Services at the MK City Council,
which involved extensive consultation with the Young Asylum Seekers Team (YAST), related
institutions, and the UMAs themselves. YAST acts as a focal point for UMAs, being responsible for their

initial screening as well as the distribution of welfare benefits, such as housing and weekly cash grants.

! For the sake of brevity throughout this report, unaccompanied minor asylum-seekers and refugees will hereafter be referred to
as UMAs
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However, it is an informal team with no independent budget, consisting of one social worker and several
part-time sessional workers. While this report welcomes the recognition at the MK Council that UMA-
specific policies need to be put in place, it hopes to highlight the integration priorities defined by UMAs
themselves, and to offer viable policy solutions to address the acute needs of the UMASs as identified in
this report.

What is integration? Many studies on refugee integration show that refugees have different
understandings of integration than do the institutions which design integration programmes (Eastmond
forthcoming, Valtonen 1998, Hjelde 1995). For this reason, the project sought to understand how UMAs
themselves perceived their goals and needs when settling into MK. To UMAs, integration needs included
secure housing, full-time education, special language training, friends and community support,
leave to remain, and a secure future: “To learn English... To go to school... To marry an English girl...
To learn about computers... To become a doctor... To be useful for the society.” * For some social
workers, it meant “learning how to use the system,”4 while for some foster carers, it meant cultural
assimilation.” As the theoretical components of integration evolved over the project duration, it was
finally defined as developing the awareness and capacity to access the resources needed to achieve
future goals in a new society. By using a youth-centred, participatory methodology, the project aimed to
bring to light experiences of integration without intimidating or alienating the UMAs, whilst further
ensuring that UMAs could understand, have a stake in, and potentially gain from the research. In addition,
to gain an in-depth understanding of the complex issues affecting UMAs, research explored the MK
institutional structures and actors and their interaction with the UMAs.

Drawing on the themes identified in initial semi-structured interviews, participatory research

activities were devised for a one-day workshop in Oxford, including social mapping, photo essays, and a

? Similarly, Milton Keynes will hereafter be referred to as MK

? Excerpts from hopes for the future expressed in the UMAs’ social maps

* Interview with Baljinder Haer, Line Manager, Children’s Services, MK City Council, 13.02.02
5 Interview with Ann Maguire, foster carer, 13.02.02
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session on hypothetical scenarios. From the interviews and the workshop it specifically emerged that
UMAs in MK face serious problems accessing schools and learning English, have concerns about some of
their living arrangements, may be isolated from community and friends, and receive social service support
of inconsistent quality.

After an exploration of the methodology used, this report considers each of these themes—Iiving
arrangements, community support structures, and education—with detailed explorations of the ways in
which they were perceived by UMAs, and how they affected the achievement of their integration goals.
Finally, an extensive literature review, covering the legal and normative framework, comparative
European practices, and guidelines for working with children, places the findings in the context of the
UMASs’ entitlements, enabling the exploration of alternative practices and policy proposals (see
Appendices A and C).

The following story of one UMA’s first days in MK epitomises the hurdles typically faced by

UMAS upon arrival.

Case Study: Nasim’s Arrival in the UK

Sixteen-year-old Afghan Nasim ends a long journey late one night in MK. Using broken English
he finds the police station where his details are taken and he is sent on to the YMCA. For four
days he eats only bread and eggs and is unable to communicate until someone recognises that he
is a refugee and alerts the MK Children’s Services. At the Council, new sessional worker
Jonathan takes Nasim’s case. A Farsi interpreter is arranged and Nasim is able to communicate
at this crucial meeting. Although he does not know it, the reasons he gives for fleeing
Afghanistan will become the basis for his asylum claim filed by Jonathan. Without the
interpreter, Nasim and Jonathan are able to communicate only by hand gestures.

Nasim’s priority is to find housing close to a college, but Jonathan needs to find him housing
quickly as the YMCA is expensive. Jonathan locates a house, still being built, in an isolated
location. Nasim has been through traumatic experiences to get to the UK where he wants to
“lead a peaceful life and get an education.” He has no contact with his only remaining relative in
Afghanistan and cannot communicate with anyone around him. There are no systems in place to
access translators, help him find classes, see a doctor or manage his loneliness and isolation.




2. METHODOLOGY

2.1 Participants

Research participants consisted of 17 UMAs (6 girls, 11 boys) from Somalia, Afghanistan,

Albania and Kosovo, aged between 14-17. The majority had been in the UK for less than 12 months.

Length of Attended
Name Nationality |Gender| Age Stay Status Residence Education |Interviewed workshop
Khalid Afghan Male 16 | 3-6 months | Pending |Independent living| P/t Training Yes Yes
Nasim Afghan Male 16 | 0-3 months | Pending |Independent living| Not in school Yes Yes
Ilir Albanian Male 14 | 3-6 months |ELR - 4 years Foster care Not in school Yes Yes
Besim Albanian Male 17 | 3-6 months [ELR - 4 years|Independent living| P/t Training Yes Yes
Boran Gorani Male 15 | 3-6 months |ELR -2 years Foster care P/t Training Yes Yes
Gjergj Gorani Male 17 | 3-6 months | Pending |Independent living| P/t Training Yes Yes
Milan Gorani Male 15 | 3-6 months ILR Foster care P/t Training Yes Yes
Rashidi Somali Male 17 | 3-6 months | Pending Informal care Not in school Yes Yes
Fatima Somali Female| 17 |3-6 months | Pending Informal care Not in school Yes Yes
Saleem Somali Male 16 | 3-6 months | Unknown |Independent living| Not in school Yes No
Aziza Somali Female| 15 | One year+ ILR Foster care School full time Yes Yes
Dalila Somali Female| 17 |3-6 months | Pending Informal care Not in school Yes Yes
Amina Somali Female| 13 | 0-3 months | Unknown Informal care Not in school Yes No
Mohammed Somali Male | N/A | 3-6 months | Unknown Informal care P/t Training Yes No
Zuleikha Somali Female| 15 | Oneyear+ | Unknown Informal care  |School full time Yes No
Hasan Somali Male 17 | 0-3 months | Pending Informal care Not in school No Yes
Jamila Somali Female| 14 | 6-9 months | Unknown Informal care Not in school Yes No
Figure 2. Profile of UMA participants in the study(n.b. all names have been changed to ensure participant
confidentiality)
2.2 Methods

As UMASs’ files remained confidential and inaccessible to the researchers, the project began with

semi-structured interviews with 16 UMAs, individually or in groups, for the purpose of gathering life

data. A series of structured interviews was conducted with social/sessional workers, line managers, foster
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carers, specialist teachers, and other resource persons. All interviews were conducted and recorded in
pairs to ensure professionalism and to cross-check information. Field notes were written up within 24

hours of each interview and circulated among all five members of the research team for input/comments.

Interviewee Position Date

Dawn Gosling Social Worker 06.02.02
Ben Hutchinson Sessional Worker 06.02.02
Pat Callear Family Placement Officer 06.02.02
Judy Vipers Education Liaison Officer 06.02.02
Boran, Milan & Gjergj Gorani UMAs 13.02.02
Mohammed, Rashidi & Somali UMAs 13.02.02
Fatima

Zuleikha, Dalila, Amina & Somali UMASs 13.02.02
Jamila

Saleem Somali UMA 13.02.02
Zainab Ali Sessional Worker 13.02.02
Ann Maguire Foster carer 13.02.02
Khalid Afghan UMA 06.03.02
Ilir & Besim Albanian UMAs 06.03.02
Aziza Somali UMA 06.03.02
Val and Flood de Coteau Foster carers 06.03.02
Rita Gist EMASS Support Teacher 11.03.02
Baljinder Haer Line Manager, Children’s Services 11.03.02
Adam Giles Sessional Worker 11.03.02
Farid Senzai & Eni Independent interpreters 16.03.02
Nasim Afghan UMA 16.03.02

Figure 3. Interview Log




Following advice on research with children found in Boyden and Ennew 1997, Gibbs and Boyden
1995, Robson 1993, Segerstrom 1995, Silverman 2000, and Uppard and Petty 1998, a omne-day
participatory research workshop was designed and used to encourage interactive discussion, and to
ensure that varying levels of literacy and language comprehension did not disadvantage anyone. The
workshop used three key activities, which enabled participants to become the experts and show what they
felt was important, thereby allowing researchers to better understand UMASs’ opinions on their integration
needs:
e Social mapping
An individual exercise in which participants drew maps of their present lives, followed by maps of
the way they imagined their lives ten years later. They worked mostly alone, with some ideas
being exchanged. Participants were asked to place green stickers on things they liked, and red
stickers on things that they did not.
e Photo essays
Participants were given cameras one week before the workshop in order to take photographs of
places in MK where they felt comfortable and places where they did not (see Appendix F.2). They
decided which photos to append to their social maps and discussed the reasons for their choice in
small groups. Finally, all social maps and photos were presented and explained to the entire group.
e Hypothetical scenarios
Participants were divided into three discussion groups, and asked a range of questions about what
they would do in situations ranging from classroom bullying to spending a day with a favourite
person. Three groups were formed with corresponding translators: five Somalis (three female, two

male), three Goranis (all male), and two Albanians/two Afghans (all male).
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2.3 Ethical issues
The project posed issues of power balance as the researchers may have appeared as authority
figures to the UMAs, and attempts were made to redress this throughout the research. Individual or group
interviews were held prior to the workshop, ensuring, to the extent possible, that trust and familiarity were
built. Specifically, the following issues were addressed:
e Informed consent and choice to participate
The project was conducted over a period of eight weeks in an attempt to enable UMASs to gain
familiarity with research objectives as well as researchers. All UMAs attending preliminary
interviews were asked in their own languages for their consent to participate, and it was clarified
that the researchers would be unable to do anything personally for the participants, but that the
report may potentially help UMAS in the future.
e Communication
All participants were provided with translators during interviews and the workshop, allowing their
full and equal participation. During the initial interviews there were problems with a Serbo-
Croatian translator who sought to speak for the Gorani UMAs; therefore, a different translator was
used for the workshop. All participants received simple instructions for activities, and one member
of the research group was designated as a point of contact for participants to turn to with concerns.
e Confidentiality
All names in this report have been changed to culturally appropriate equivalents. Researchers
ensured that participants understood that their views would be kept confidential.
e Giving something back
Since it was considered important that UMAs be given the opportunity to build links with each
other and to gain something from taking part in the study, the workshop included a day-trip to

Oxford, including a bus tour and pizza lunch.
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2.4 Methodological problems
Although great care was taken in the methodological design of the research, several shortcomings
can be identified:
¢  Young Person’s Team (YPT)
YPT was not analysed in comprehensive detail which meant that the project failed to recognise its
significance, in particular the rearrangement of the supervision of UMAs in foster care.
e Social maps
Time constraints prevented researchers from fully engaging with the social maps drawn by UMAs.
A follow-up session to confirm interpretations with the participants would have been beneficial.
e Gender representation
Gender representation was maintained overall during the research in proportion to the UMA
population in MK — with six female/eleven male participants — but not during the workshop, where

there were three female/nine male participants.

3. DATA ANALYSIS: LIVING ARRANGEMENTS
3.1 General Overview

Upon arrival in MK, an UMA is initially screened by YAST (CA: section 17), which then refers
UMAs under 16 to the joint management of the Family Placement Unit (FPU), which places and monitors
them in formal foster care (CA: section 20), and the Young People’s Team (YPT), which provides
caseworkers to minors in formal foster care. These then assume responsibility for the welfare needs of
UMAs. This referral policy, a recent innovation, reflects the Council’s belief that UMASs’ needs are best

met within the well-established system for British children. However, this study repeatedly showed that
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UMAs have specific needs that are not adequately met within this system;® as YAST surrenders

responsibility, they thereby become deprived of any special consideration as asylum-seekers/ refugees.’

UMA arrives ----___ -

v

UMA identified as ‘in need’ (Children Act)

N

If UMA is <16 years old

Family Placement
Unit/Young
People’s Team

e

Section 20
(foster care)

If UMA +is > 16 years old

informal care

Section 17
(independent living)

Figure 4. Living arrangements flow chart

YAST, however, retains responsibility for accommodating and monitoring UMAs aged 16 and

over together in ‘independent living’ (CA: section 17). Some UMAs move in with relatives, community

members or people they have befriended, a practice which is placed outside the Council’s institutional

structures and is hereafter referred to as informal care. UMAs in informal care remain case-managed by

YAST. To what extent do such policies meet UMAs’ need for secure housing? The following section

¢ Interview with Baljinder Haer, 11.03.02

7 There is no explicit institutional link between FPU/YPT and YAST, a fact reported by several Council workers (interviews
with Dawn Gosling, Ben Hutchinson, and Zainab Alj, social and sessional Workers, YAST, Children’s Services, MK City
Council, 06.02.02 and 13.02.02 and Pat Callaer, Acting Team Manager, FPU, Children’s Services, MK City Council, 06.02.02)
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discusses the advantages and disadvantages associated with formal/informal foster care and independent

living.

3.2 Foster care
3.2.1 Formal foster care

In MK, foster carers do not receive any special training to cater to the UMAS’ unique
backgrounds. Moreover, while the FPU aims to match racial/cultural similarities,” they recognise that
“shortfalls” are caused by a general shortage of foster carers, and a preponderance of British foster
households.” The placement is to be regularly monitored by a YPT and FPU caseworkers. YAST and
YPT/FPU caseworkers however, are not necessarily qualified social workers, nor have they had any
special training to understand and meet the needs of UMAs. Interviews with foster carers revealed
inconsistent communication between carers and social workers, which in turn accounted for the

. . . . . 10
inadequate evaluation and unsystematic monitoring of foster carers.

Case Study: Foster Care

Boran and Milan, both 15, grew up in the mountains of southern Kosovo. They are Gorani, Slavic
Muslims, and a minority among ethnic Albanians. When the KLA raided their village, their parents
were killed. An uncle arranged for the boys’ departure by lorry fearing the return of the KLA. Upon
arrival in MK, Boran and Milan were placed with a foster carer. They are just beginning to speak
English, so the local school will not enrol them. Since they are school-age, the Council will not pay for
English lessons. However, their foster carer is determined that the boys learn English, and has arranged
for them to receive necessary funding. Initially, she could obtain only two lessons per week, but
recently, through contact with EMASS and ELO, she has arranged for a third. She and the boys agree
that this is still inadequate, and she will persevere. Boran and Milan have their carer to guide them
through the system, someone who knows how to work it on their behalf. In many respects, the foster
carer has become the boys’ only link to all their needs.

¥ The CRC requires that “due consideration [in placement]” be given to “religious persuasion, racial origin and
cultural/linguistic background” (CRC Art. 20)
? Interview with Pat Callaer, Acting Team Manager, Family Placement Unit, Children’s Services, MK City Council, 06.02.02
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Whilst all UMAs showed basic knowledge of how to access social services in the workshop
session on hypothetical scenarios, it was clear that foster carers provide an additional safety net by

voicing and acting upon the concerns of the UMAs, as revealed in the case of Boran and Milan above.

3.2.2 Informal care

UMAs are sometimes informally cared for by community members, but remain under the case
management of YAST. Most Somali UMAs interviewed were living with relatives or friends, which is the
preference of YAST social and sessional workers, who believe that community members best understand
UMASs’ needs and experiences:''

We prefer [it] that way, because that’s their people and that’s where they want and that’s

where they belong. (...) Unless there is a problem, foster care is not good for these people

— it’s not of the same culture. [Foster care is] only run by English people. And our children
don’t feel very comfortable, being with that [kind of] family."?

However, while formal foster carers are put through a rigorous selection process and receive extensive
training, informal carers are simply police-checked and visited regularly. This process may fail to identify
potential issues on the records of those who may have recently arrived in the UK themselves.

Informal care is not always the ideal solution also for cultural reasons. Somalis are usually highly
protective of girls, and “children are expected to respect their elders, they don’t have much say,
everything is decided for them, and they cannot demand things.”"> One example of several was Aziza, a
13-year-old Somali girl, who first lived with an adult member of her clan, but was removed from his care
a year later, when she complained to Social Services about his restrictiveness.'* This is a situation where

some UMAs receive a lower level of protection than citizen minors and other UMAs in fully vetted foster

1% Ibid.

" Interview with Dawn Gosling 06.02.02

12 Interview with Zainab Ali, Somali Sessional Worker, MK City Council, 13.02.02
" Ibid.

" Ibid.
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care. Whilst recognising the advantages of living within the community, it is crucial to ensure that

standards of security and protection are not compromised.

3.3 Independent living

Interviews with UMAs showed that those in independent living appropriate coping strategies and
life skills faster than those in foster placements, e.g. learning how to cook and manage finances. However,
the hypothetical scenario workshop session showed that they were vulnerable in another way. Although
they were more reliant on social services for their care and protection, many expressed confusion about
whom to contact in Social Services, despite stated practice that each UMA be given a specified
caseworker to facilitate his/her needs.

Further, UMAs possess little decision-making power in selecting housing — which is allocated on a
random basis — or housemates. For example, Nasim, a recently-arrived Afghan, will be housed with an
African and an Eastern European.”> Another Afghan, Khalid, was accommodated in three different hotels
for a month before being placed with UMAs from Serbia, Albania, and Algeria. Both Nasim and Khalid
are unhappy, frustrated and bored with their present living situation because they cannot communicate
with their housemates; nor is there an Afghan community in MK.'® In their social maps, drawings of their

houses dominated, clearly marked with one or more red dots, signifying their dissatisfaction.

3.4 Recommendations
With informal foster care failing to meet protection standards, formal foster carers lacking training
to meet the needs of UMAs, and independent living leaving UMAs isolated and unsupported, there is

room for significant improvement in the policy and practice concerning living arrangements in MK. We

5 Interview with Adam Giles, Sessional Caseworker, YAST, Children’s Services, MK City Council, 11.03.02
' Interview with Khalid, 06.03.02 and Nasim, 16.03.02
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recommend that links between YAST and YPT be formalised, and that a trained caseworker be allocated
to each UMA to draw up an individual action plan and to act on the UMA’s behalf. We further
recommend that systematic monitoring of formal foster care be carried out and that all foster carers
receive training to meet UMAS’ integration needs. Recruitment of foster carers by the FPU should be
proactively undertaken within local ethnic communities, but these informal arrangements need to be
integrated into formal institutional structure. UMAs in independent living should receive regular

supervision and support from YAST.

4. DATA ANALYSIS: SOCIAL RESOURCES
4.1 Awareness and use of service provision

Both semi-structured interviews and the workshop sessions revealed a detailed picture of the social
resources available to UMAs through their access to service provision and ethnic communities.

With a lack of central co-ordination and a care system under strain, social workers must often
work from their own repertoire of experience (Kohli 2002:33). Service provision, therefore, is often based
on luck or improvisation rather than on firm policy guidelines. In MK, the Somali youth are particularly
lucky to have a Somali sessional worker who can act as an advocate for them: “Because they’re alone,
they are children, they have no one to talk to. And if you can speak their language, the better, they feel
closer to you,” she explained.17 The Albanian, Gorani and Afghan UMAs, on the other hand, have
experienced considerable difficulties accessing social service support. When one social worker went on
maternity leave, the Albanians were left without money for weeks upon arrival,'® while the Goranis were
19

simply forgotten for a couple of weeks after placement in foster care.

Legal status is a major worry for UMAs awaiting decisions on asylum claims. If UMAs request

' Interview with Zainab Ali, 13.02.02
'® Interview with Ilir and Besim, 06.03.02
' Interview with Boran and Milan, 13.02.02
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legal representation, Social Services direct them to the Citizens’ Advice Bureau, which then allocates
solicitors to their cases who are not necessarily immigration experts. UMAs interviewed expressed
considerable confusion regarding the asylum process and their potentially inadequate representation. This
was particularly evident with UMASs in independent living, e.g., Gjergj was unaware of the changes he
will face when turning 18.%° Khalid, painfully aware that “people with good solicitors get good answers,”
had met his appointed solicitor once but was experiencing difficulty arranging a second meeting.”' The
British Refugee Council runs a non-statutory Panel of Advisors (RCPA) with the aim of providing
advocacy for separated children and an immigration lawyer to act on behalf of the child (Ayotte &

Williamson 2001, British Refugee Council 2001). Social Services in MK do not make use of this service.

4.2 Community support
The hypothetical scenario session revealed greater self-reliance amongst the Albanian and Afghan
UMAs, while the Somalis meet many of their social and welfare needs through their community. Berry

2 (13

(1997) identifies four acculturation strategies, three of which, “integration,” “assimilation,” and
“marginalisation,” are useful for understanding the situations of different groups of UMAs in MK.
Integration, defined by Berry as cultural maintenance paired with contact with the host society, is
an apt description of the growing Somali community in MK (MK Observer on Sunday: 17.01.02). Somali
UMAs are able to maintain their own culture, while accessing a network of social support through contact
with British society. Research revealed that Somali UMAs had a good sense of security within their
environment, a quick grasp of the English language and confidence in integrating into British culture and

institutions. Aziza, for example, found the transition to British education unproblematic, has a good

network of friends and feels confident that teachers would be supportive should she have a problem.*

2 Informal discussion with Gjergj during workshop, 16.03.02
2! Interview with Khalid, 06.03.02
2 Interview with Aziza, 06.03.02
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The Somali workshop participants, in noticeable contrast with other participants, asserted strong
community and religious identities alongside hopes for success in British society. Fatima and Hasan drew
scenes from life in Somalia (see Figure 5) while female participants Delila, Fatima and Aziza wrote a
collective future social map, in collaboration with the Somali interpreter/sessional worker: “We are
Muslims. The future is decided by God.”* Underneath this they wrote their professional ambitions: Bank

manager, accountant, fashion designer.

Figure 5. Fatima’s present social map

The Somali sessional worker’s attitude contrasts sharply with that of the Goranis’ foster carer who
wanted them to integrate into British culture as soon as possible, and was doing all she could to achieve
this. This is defined by Berry as “assimilation.” In his social map, Boran expressed a wish to “marry an

English girl,” while Ilir hopes to “enter the English life as soon as [he] can.”**

> Future social map by Aziza, Dalila, and Fatmia, as translated by Zaineb Ali, 16.03.02
* Boran and Ilir’s future and present social maps, respectively, in translation
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In contrast, several UMAs in independent living, who have no access to their ethnic communities,
said they experienced isolation and limited access to British community or services, fitting Berry’s model
of “marginalisation,” defined as the least healthy outcome: “They’re lonely and they don’t have their
friends and people who can speak their language, apart from the interpreters. We had one incident of [an
Afghan] boy who just disappeared.”® Lack of access to school and members of their own ethnicity were
cited by both Afghan UMAs as factors leading to their sense of isolation.”® These UMAs are particularly

in need of someone to act as a resource for their welfare and advocate for their legal needs.

4.3 Recommendations

UMAs arriving in the UK generally have little knowledge of their rights, the procedures they must
follow or the systems in place to help them. Without assistance they may become isolated or suffer from
inadequate representation. YAST and YPT need clear guidelines on policy and implementation from
central government on UMASs’ rights and the obligations of Social Services, so that they can achieve
consistent practice in relation to UMAs. From the UMASs’ perspective, an individually allocated
caseworker is vital as a focal point to turn to for advice and support.

For assistance in legal matters, all UMAs should automatically be referred to the RCPA by YAST,
thus making better use of available services. Sessional workers conducting initial screenings must be
trained in asylum legal matters. YAST’s potential to develop welfare and social facilities for UMAs could
be fulfilled by organising social occasions to bring UMAs together, while developing partnerships with

local communities and youth groups.

% Interview with Zainab Ali, 13.02.02
% Interviews with Khalid, 06.03.02 and Nasim, 16.03.02
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5. DATA ANALYSIS: EDUCATION
5.1 The importance of education

Education is a fundamental human right, enshrined in the Convention on the Rights of the Child
(CRC). In the case of refugees, it is the responsibility of the host state to fulfil this right as a basic element
of international protection (Goodwin-Gill 1996:230-1). Education is also seen as a key to integration into

the host society (Hjelde 1995, Rutter 2001).

5.2 General overview

All UMAs have the right to attend school (Rutter 2001). However, over-subscribed schools, like
many in MK, have the right to refuse admission. Asylum-seekers under 16 have neither access nor
funding for language classes, leaving many 14-15 year old UMAs in a double bind: schools will not
accept them, claiming a lack of facilities to manage non-English speakers, while language courses cannot
accept those under 16.

The legal implications of this are curious: under British law, schooling is compulsory for those
under 16. Thus it is illegal for children not to attend school, but legal for schools to refuse them. Half of
our participants are currently not enrolled in formal schooling (although several expect to enrol in
September 2002). Those enrolled in part-time English and other courses expressed dissatisfaction with

the insufficient hours of schooling.

5.3 UMAS’ perspectives on education
Social mapping activities undertaken by the UMAs showed schooling to be of central importance
in their lives: 11 out of 12, including those currently not attending school, drew/wrote about school in the

context of their present and/or future lives. For many, it was a main preoccupation or an indispensable
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path to their ideal job, which often required professional training. This was represented by clearly labelled
drawings of schools, or words such as “will like to go to school or collage (sic),” or “would like to

continue education.”

o

Figure 6. Nasim’s present social map

In the present social map drawn by Nasim (see figure 6), there are two schools both marked with
green stickers, signifying that they are positive places. On the left is a building, pupils and the words
“school good.” On the right is an open-air classroom, also labelled “school.” The latter represents an
informal school that Nasim attended for one year in Afghanistan. He repeatedly emphasised that his
greatest hope for his future in the UK was to obtain an education.

For the most part, UMAs’ preferred professions included engineering, medicine and teaching, all
involving high levels of skill and training and commanding a high degree of respect both in the UK and at
home. Several UMAs mentioned a desire to be “useful to the community,” perhaps reflecting a strong
urge to belong, or to help others in need. According to Melzak, such desires are commonly observed

among young refugees (Melzak 1993).
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While there is strong desire for education, UMAs like the Goranis (see Case Study: Foster Care)
who have struggled to attend lessons, seem confused and disappointed about access to education. If in the
UMASs’ minds, education is a tool towards achieving future goals and thereby a means of integration, the
lack of it is a great source of stress. This key to a successful life in the UK has either not materialised or is

incomprehensibly restricted.

5.4 Educational resources

_‘If UMA is <16 years old| |If UMA is > 16 years old|
v School College
Foster problems
carer
support
ELO

.......................................... Part-time
courses

Figure 7. Flowchart of steps taken by social services and others for UMAs to access education

5.4.1 Education liaison
MK Children’s Services links to the education system through a qualified teacher, the Education

Liaison Officer (ELO), who works to improve children’s access to education and raise the academic
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achievement of children in public care. Thus, if sessional workers face problems in getting UMAs
admitted to schools, YAST contacts the ELO, who liases with local schools and the Local Education
Authority (LEA).

In the case of a refusal of admission, the ELO contacts the closest school, a process described as
largely “hit or miss.””’ Beyond that, she must get “imaginative,” by convincing the Council to fund
private language tutors for under-16s. She is aware that schools may not be able to provide the attention
needed by non-English speaking teenagers who have often had little formal schooling, but thinks that
228

private language tuition, on the other hand, would not help them “integrate into their local community.

Hence, there is no set procedure — only improvisation.

5.4.2 Ethnic Minority Achievement Support Service (EMASS)

Government-funded EMASS is administered by the LEA and employs a part-time peripatetic
Asylum Seeker and Refugee Support Teacher. Her role is to give individualised advice to specific
teachers or pupils, general curriculum support and models of good practice to schools (see Appendix D).
She is supported by 13 volunteers who work closely with pupils requiring language support. EMASS
coordinates other teachers/language assistants who visit schools upon request — including a Somali
woman, described by some UMAs as extremely helpful during their first days of school. Unfortunately
this support teacher is usually unable to help unless the UMAs referred to her are already enrolled in
school. As far as she is aware, she has dealt with only two UMAs outside the school system, the Gorani
boys, on their foster carer’s initiative. She wishes she had resources to give the schools the support they
require to include UMAs who are excluded on the basis of a lack of English proficiency.”

EMASS is an example of a resource with great potential that is stymied by a lack of co-ordination.

" Interview with Judy Vipers, Education Liaison Officer, Children’s Services, MK City Council, 06.02.02
28 .
Ibid.
* Interview with Rita Gist, Asylum Seeker and Refugee Support Teacher, EMASS, Queensway Centre, Bletchley, 11.03.02
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5.4.3 Adult education

UMAs over 16 are entitled to funding for language training. Milton Keynes College offers courses
like English as a Foreign Language (EFL) and computer training within an Adult Continuing Education
programme. The Well, a spiritual community, also works with the Asylum and Refugee Partnership
organisation to offer English lessons and computer and cooking courses, but information on this is not
easily available, and enrolment is limited.*

Another concern is that adult education might not be an ideal educational or social environment
for UMAs. The Gorani boys expressed discontent with the fact that other students in their English lessons
were “old.”' The support teacher commented that she would not place beginners of different ages

together because their needs vary “tremendously.”*

5.5 Recommendations

The ability to speak English is crucial to integration. The research data demonstrate that UMAs
see education as a high priority both for personal development and for finding a place in British society.
However, most UMAs receive little education, reflecting the lack of facilities to meet their particular
needs and the failure to translate national legislation into reality. It is vital that arriving UMAs receive
English lessons as soon as possible. It is recommended that Children’s Services organise lessons, thus
enabling interaction between UMAs. EMASS posseses a great untapped potential which could be fulfilled
by working with schools to fill gaps in language facilities, enabling them to fulfil their legal requirement
to provide education to under-16s. Children’s Services should implement a system to connect the EMASS

Asylum Seeker and Refugee Support team and the relevant school when an UMA who needs

3 1bid .

*! Interview with Boran, Gjergj and Milan, 13.02.02
32 Interview with Rita Gist, Asylum Seeker and Refugee Support Teacher, EMASS, Queensway Centre, Bletchley, 11.03.02
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language assistance is to be enrolled, equipping the school with the necessary resources to accept them.
This team would require increased funding in order to realise its full potential. Full-time enrolment at
institutes like Milton Keynes College, along with supplementary language classes and vocational training

should be made available to all UMAs over 16.

6. CONCLUSION

UMAs in MK are a voiceless minority whose needs have been catered for, until recently, through
Council services designed for citizen children. The formation of the YAST team has proved an invaluable
step towards addressing the unique needs of UMAs. But it is in its infancy, and policy and practice
concerning UMAs in MK remain ill-defined and inconsistent, while resources already in place are not
fully utilised. UMAs encounter difficulties in accessing education facilities, living arrangements do not
consistently meet protection requirements, and many experience isolation and confusion about their
present and future in the UK.

This study provides a constructive set of recommendations to the MK City Council, the most
important of which is that YAST be formalised and given its own budget, enabling team members to set
long-term objectives and implement training and monitoring services in a more consistent manner (for
selected best practice guidelines and detailed recommendations, see Appendices A and B).

At the national level, too, there is a clear need for the systematisation of procedures. Standard
guidelines must be set in place to ensure that UMAs arriving anywhere in the UK receive the same
assistance in terms of accommodation arrangements, access to education, and other essential services,
particularly translation. Partnership between local authorities, government, voluntary agencies and
refugee communities should be encouraged. Above all, however, more communication with UMAs
themselves is essential to understanding their concerns and expectations and enabling them to participate

in decision-making for their own futures.
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The close contact with the UMAs that this study’s methodology afforded showed compellingly
that they are creative, ambitious, and opinionated young people. They have endured terrible events and
long journeys, yet face their futures with hope and determination. At the same time, they are often under
great pressure: concerned about their legal status, struggling to learn their way about confusing new
surroundings, and frustrated by the difficulty of accessing services. It is hoped that the voices which

emerged from this study will be heard by and engaged with by the MK Council and other policy-makers.
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8. APPENDICES

Appendix A — Best Practices

Best Practices: Living Arrangements

Sweden: UMASs receive contact persons who communicate with health services, schools, etc., and are
responsible for preparing individual action plans. A Special Unit with responsibility for asylum-seekers
in independent housing ensures co-operation with the Social Welfare Services. An UMA living with a
family other than their own needs consent of the Social Welfare Board (Bapat, Quartel and Wessel
2000:51).

Best Practices: Social Resources

e Netherlands: mentors are appointed to each group of UMAs living in independent accommodation
to meet general welfare needs.

e Sweden: guardians are quickly found to “protect the interests of the child from a holistic
perspective and with its best interests at heart.”

e Switzerland: minors not under parental authority are appointed a trustee or guardian without delay.
Guardians take care of children, administer their property and represent them in civil acts. Trustees
are more limited and tend to represent the child (Bapat, Quartel & Wessel 2000).

e Oxford, UK: a local NGO Asylum Welcome organises youth groups and leisure activities for
UMA:s.

Best Practices: Education

e Switzerland: UMAs have language classes before joining mainstream education. For over-16s, the
Confederation subsidises educational programmes, particularly to prepare UMAs for return,
focusing on professional perspectives to increase the aptitude of those who do not satisfy the
refugee criteria (Bapat et al. 2000).

e Netherlands: UMAs receive education at reception centers, going to regular schools when they
move. Some schools have international classes for UMAs (ibid.).

e Norway: the resettlement programme for UMAs defines integration as “teaching, training, and
other schooling” for “cultural competence” in their new society (Hjelde 1995:6). A Centre for
Teaching and Training of Abilities in Oslo aims to help them succeed in school and beyond and
offers the option for social activities




Appendix B — Policy Recommendations made for Milton Keynes City Council

Theme-Specific Recommendations

Living Arrangements

General

Professionals working with separated children should understand their
cultural, linguistic and religious needs.

There should be a point person at the Council available to deal with
housing-related emergencies faced by UMAs in independent living.

Foster care

Regular reviews of foster care arrangements should be carried out.

If appropriate, UMASs should be placed with carers of the same ethnic and
linguistic background who are trained and monitored according to the
standards of the FPU. Recruitment into formal foster care should be
proactively promoted within local ethnic communities so that UMAs can
take advantage of community support without compromising protection
standards.

Informal foster care should be phased out gradually as more ethnic
communities become involved with formal foster care.

Independent UMAs aged 16 and 17 should not be treated as de facto adults placed on

living their own without adult support. They should receive more support in their
accommodation.
Accommodation should preferably be located as close as possible to
educational and medical facilities
Sensitivity and care should be exercised in choosing housemates for UMAs
in independent living.

Social Resources

General Better dissemination of policy information from central government on

duties of social workers and the rights of UMAs, as well as the means to
implement them.

Consistent allocation of individual caseworkers and replacement
caseworkers for each UMA within social services.

After initial screening by YAST, automatic referral of UMAs to the RCPA
for advice on asylum procedures and suitable legal representation.

The RCPA to be turned in to a statutory body to ensure fulfilment of its
mandate and to further assume legal guardianship of UMAs.

Build upon and improve co-ordination between social services and the
ethnic communities to meet the welfare needs of UMAs. This may include
the organisation of leisure activities for the UMAs.
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Education

General

Children’s Services could organise English lessons for the refugee and
asylum seeking children in its care. This would not only promote relations
between the young people who have so much in common, but would further
improve their linguistic skills.

Under 16-year-
olds

Enforcement of the right to attend school for those under 16.

EMASS must work to fill in the gap of language facilities, so that no school
can claim an inability to provide adequate attention to young people who
are just beginning to learn English as a justification for refusal.

Implementation of a referral system whereby Children’s Services would
connect the EMASS Asylum Seeker and Refugee Support team and the
school in question each time an UMA who needed language aid was to be
enrolled, thereby equipping the school with the necessary resources to
accept UMAs. This team would require significantly increased funding and
staffing—in short, a full realisation of its potential.

16 years and
over

Recognising the desire for professional education. Monetary resources and
authorities must encourage 16 and over UMASs to enrol full time at such
institutes as MK College, and supplement language with courses that will
teach skills for a trade in the long term.

Addressing the concerns of the profiles of adult education classes and the
issue of insufficient hours of instruction.

As at The Well, social time could be scheduled to follow lessons.

Local-Level Recommendations: Milton Keynes

Formalisation of
YAST

YAST needs to be fully formalised, to develop a clear mandate and receive
its own budget, so that it can work towards a clearly planned,
comprehensive and co-ordinated response to the needs of UMASs in Milton
Keynes

Recruitment of
additional social
worker

There needs to be a minimum of two full-time social workers dealing with
the UMAs as sessional workers are not trained in social work provision and
are not mandated to screen UMAs.

Improving YAST should retain a formal link with UMAs in formal foster care.
institutional Although it is positive that UMAs are treated in the same way as other
links children in care, their unique needs must also be recognised.
The link between YAST and EMASS should be formalised so that UMAs
are immediately brought to the attention of EMASS who can then assist
with their educational needs.
Improved YAST should explore opportunities to strengthen links with relevant local
community NGO organisations, e.g. the Asylum and Refugee Partnership.
support YAST should organise leisure activities for the UMAs
structures

Training in legal
issues

Social Workers dealing with asylum claims need to be trained in the
relevant asylum processes and procedures.
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Use of RCPA

There should be routine referral of UMAs to the RCPA for legal advice and
support after initial screening.

Increased and
monitored foster
care and
placement

We recommend the establishment of increased support within independent
lodgings, and advocate the placement of UMASs being effectively monitored
through an individually assigned link worker.

Formalisation of
all care

All carers should be formally recruited into foster care system. This policy
may need to be introduced gradually, but in the mean time it is especially
important to increase the monitoring of informal foster placements.

National-Level Recommendations

Systematisation | Standard guidelines must be set in place to ensure that UMAs arriving

of procedures anywhere in the UK receive the same assistance in terms of accommodation
arrangements, access to education, and other essential services. Access to
translation services must be simplified.

Building To improve standards of care nationwide, there is an acute need for

partnerships partnership between local authorities, government, voluntary agencies and
refugee communities. At present, bridging the gap between the different
agency responsibilities requires immense effort.

Living with We recommend that UMAs aged between 16-18 should not be treated as de

adult facto adults and required to live entirely alone with little choice of

supervision housemates, but instead should be housed with some adult supervision
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Appendix C — Relevant Legal Instruments

(a) Rights of UMASs under Domestic and International Legislation

British legislation grants UMAs, regardless of immigration status, the same legal entitlements as citizen
children (Stanley 2001:5). This includes the right to education and health care and the rights enshrined in the 1989
Children Act, as amended by The Children (Leaving Care) Act 2000 (CA) and the 1999 Human Rights Act. The
applicability of the CA was strengthened by the introduction of the Race Relations (Amendment) Act 2000, which
outlaws race discrimination in all public functions and places a positive duty on public authorities to promote race
equality. However, it is both notable and regrettable that the immigration service is exempt from the terms of the
Act (Stanley 2001:18).

In 1991, the UK government signed and ratified the United Nations Convention on the Rights of the Child
(CRC), but it has reserved the right not to apply the Convention to asylum-seeking and other non-citizen children.
However, the UK is duty-bound not to do anything which is incompatible with the rights set out in article 22 of the
Convention:

“States Parties shall take appropriate measures to ensure that a child who is seeking refugee status or who is

considered a refugee in accordance with applicable international or domestic law and procedures shall, whether

unaccompanied or accompanied by his or her parents or by any other person, receive appropriate protection

under humanitarian instruments to which the said States are Parties” (CRC 1989 art. 22).

(b) Living arrangements

The importance of continuity of care in foster placement is recognised in international law in the CRC and
the UN Declaration on Social and Legal Principles Relating to the Protection and Welfare of Children with Special
Reference to Foster Placement and Adoption Nationally and Internationally (SLP). For example, the SLP
states: “In all matters relating to the placement of a child outside the care of the child’s own parents, the best
interests of the child, particularly his or her need for affection and right to security and continuing care, should be
the paramount consideration” (SLP art. 5). Applying these principles to unaccompanied refugee children, the
UNHCR stresses the need to ensure “that each unaccompanied child has a continuous caregiver who is loving and
nurturing, and who meets the developmental needs of the child” (UNHCR 1994:126). Continuity of care is
important for all children, but especially for those who have experienced family separation, flight, or other
traumatic events (Ressler 1988). The CRC stipulates that:

e “A child temporarily or permanently deprived of his or her family environment, or in whose own best
interest cannot be allowed to remain in that environment, shall be entitled to special protection and
assistance provided by the State” (CRC: art. 20.1).

e  “States Parties shall in accordance with their national laws ensure alternative care for such a child” (CRC
art. 20.2).

e  “Such care could include, inter alia, foster placement, kafalah of Islamic law, adoption or if necessary
placement in suitable institutions for the care of children. When considering solutions, due regard shall be
paid to the desirability of continuity in a child’s upbringing and to the child’s ethnic, religious, cultural and
linguistic background” (CRC: art. 20.3).

Moreover, “A child in care, protection or treatment is entitled to regular evaluation of the placement” (CRC: art.
25)

Section 17 of the CA states that “a child is considered to be ‘in need’ if s/he is unlikely to achieve or
maintain or to have the opportunity of achieving and maintaining, a reasonable standard of health or development
without the provision for him of services by a Local Authority” (CA: section 17).

Section 20 identifies when children ‘in need’ should be accommodated by the local authority:

e “Every Local Authority shall provide accommodation for any child in need who appears to them to require
accommodation as a result of there being no person with parental responsibility for him, his being lost or
abandoned, the person who has been caring for him being prevented (whether or not permanently, and for
whatever reason) from providing him with suitable accommodation or care” (CA: Section 20.1)
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e “Every Local Authority shall provide accommodation for any child in need within their area who has
reached the age of 16 and whose welfare the authority considers to be seriously prejudiced if they do not
provide him with accommodation” (CA: section 20.3).

e  “A local authority may provide accommodation for any child within their area (even though a person who
has parental responsibility for him is able to provide him with accommodation) if they consider that to do
so would safeguard or promote the child’s welfare” (CA: section 20.4).

(¢) Guardianship
The EU has twice passed Resolutions calling for the appointment of guardians to UMA in order to
safeguard their interests as a minimum guarantee of the protection of the child’s interests:

“For the purposes of applying this resolution, Member States should provide as soon as possible for the
necessary representation of the minor: (a) legal guardianship, or (b) representation by a (national)
organisation which is responsible for the care and well-being of the minor, or (c) other appropriate
representation. (5) Where a guardian is appointed for an unaccompanied minor, the guardian should ensure,
in accordance with national law, that the minor’s needs (for example, legal, social, medical or
psychological) are duly met” (EU 1997 art. 3).

However, the fact that the UK has opted out of co-operation in the fields of Justice and Home Affairs of the
European Union (EU) when ratifying the 1997 Treaty of Amsterdam means that EU resolutions are neither legally
binding nor to be transposed into domestic law.

Under the CA, there is provision for the appointment of a guardian ad litem in public law proceedings for
all children except refugee and asylum-seeking children. The Guardian ad litem ensures that the court is fully aware
of issues relating to the child’s welfare, that the child’s wishes and feelings are known and also instructs the child’s
lawyer. As a result, no guardians are available to assist UMAs through asylum hearings. Further, civil legal aid is
available for all proceedings under the Children Act but is not available for asylum hearings (Russell 1990:149-50).

(d) Welfare

e  “It shall be the general duty of every local authority...to safeguard and promote the welfare of children within
their area who are in need” (CA: section 17.1).

e  “A child has a right to social security including social assistance” (CRC: art. 26).

e “The State has an obligation to ensure that child victims of armed conflict, torture, neglect, maltreatment or
exploitation receive appropriate treatment for their recovery and social integration” (CRC: art. 39).

(e) Education
The CRC devotes several articles to the educational rights of all children:

e “The child has a right to education, and it is the State’s duty to ensure that primary education is free and
compulsory, to encourage different types of secondary education accessible to all children, and to make
higher education available to all on the basis of capacity. School discipline shall be consistent with the
child’s rights and dignity. States shall engage in international cooperation to implement this right” (CRC:
art 28).

e  “Education should aim at developing the child’s personality, talents, and mental and physical ability to the
fullest extent. It shall prepare the child for an active adult life in a free society and foster respect for the
child’s parents, their cultural identity, language and values, and for the cultural background and values of
others” (CRC: art 29).

e  “Children of minority communities and indigenous populations have the right to enjoy their own culture
and to practise their own religion and language” (CRC: art. 30).
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Appendix D — The Role of the Asylum Seeker and Refugee Support Teacher

Example of Good Guidelines from the Ethnic Minority Achievement Support Service (EMASS),
Learning & Development Directorate

To give ‘dispersed needs’ support to new pupils as and when schools contact EMASS.
To make ‘one-off” visits to schools asking for advice for a specific teacher/pupil.
To give block support to schools with the greatest needs.

To meet with heads of prospective support schools identified from data collection — to explain support
role and to set up meetings with staff, individually and within staff meeting time.

To make input with whole staff to explain my role and to explore issues affecting achievement.
To assess individual pupil needs.

To support pupils within mainstream classes.

To model good practice to mainstream teachers.

To give indirect support to pupils, offering advice and resources to staff.

To raise staff awareness of organisations and services available both nationally and locally.

To make contact with parents as appropriate to help them to become confident users of the education
system, and to advise them of ways to support their children at home.

To recruit, train and place volunteers in schools, and to monitor their effectiveness.

To provide Continuing Professional Development as required to raise the expertise of school staff
working with Asylum Seeker and Refugee pupils.
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Appendix E — Sample Structured Interview
Questions for a Social Worker

Organisation of Unit

1. How is your department set up?

2. What are your aims and objectives?

3. Who are you responsible to?

4. Who are you accountable to?

5. Do you have a mandate?

6. Do you formulate your own policy or is this centrally designated?

7. Who develops policy: does it take account of expert advice?

8. How do you coordinate funding and accountability locally and nationally?

9. Do you have cross-regional interchange of ideas and best practise?

10. Do you have a database of information on the children? Can we have access to it?

11. How many people work there?

12. What is the budget? Is this per child or a set budget?

13. Roughly how many children do you deal with per year? And unaccompanied refugee minors?

14. Where are these children from?

15. What age are they?

16. What gender are they?

17. What is the division of labour in regards to unaccompanied refugee / asylum-seeking minors?

18. Are there people specifically designated to this area?

19. How many hours are devoted to this?

20. What are their training and background?

21. Do you offer specific training?

22. What other departments do you work with?

Process

23. What contact do you have with the children? How often does this take place and in what
circumstances?

24. What are your legal requirements towards the children?

25. How do you distribute money to the children and how much do they receive?

26. Are you responsible for identifying trauma in a child? If so, how do you do this?

40



27.
28.
29.
30.

31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.

Do you have any specific responsibilities for the care of female children?

If not, are there any extra services that female children can access?

Are there any organised leisure activities that the children participate in?

How do you screen for abuse in the foster home, bullying at school, racism, gender abuse, or other
problems?

What do you do if you see that the child is unhappy?

What other departments do you liase with in caring for the children?

Do you talk to the children separately when checking on them?

What reporting responsibilities do the foster parents have to social services, and how regularly?
Do you negotiate if there are problems between the child and the foster family or school?

How do you foster communication between services and a non-English speaking child?

What happens when the child turns 187

How do you select Bed and Breakfast accommodation?

How do you select private accommodation?

Are there any screening procedures for the adults in private accommodation with the children?

If this is done by social services do you maintain any responsibility to that child?

Perceptions and Opinions

42.
43.
44,
45,
46.
47.

What would you ideally want to achieve for a child?

What are the main constraints that you face in achieving this?

When do you feel that you have done a good job?

How do you define the integration of an unaccompanied refugee child?
Do you think you receive enough resources?

What are your ideas for improving the situation?
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Appendix F — Workshop Materials

1. Invitation

Saturday 16 March

You are invited to a day of activities, sightseeing,
food and drink

at the

REFUGEE CHILDREN’S WORKSHOP, OXFORD

including
Free Transport from MK to Oxford and back again
Free Bus Tour of Oxford

We are holding a workshop in order to find out more about your experience of arriving in the UK
and your life in MK. We would like to bring a group of you together to meet each other, take part
in workshop activities, see Oxford and have fun!

On the morning of Saturday 16 March, we will transport you from MK to Oxford, and bring you
back again in the early evening. We will send further details of when and where to meet.

We are really looking forward to meeting you all again, and hope that you will want to come.
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2. Photo Essay Instructions

PHOTO ESSAY

If you would like to come to the workshop, please let Dawn or Zainab know. They will give you a disposable
camera, and it would be a great help for us if you could use this to make a ‘photo-diary’.

We would like you to use the cameras to show us your life in MK.
You can work on your own, with a friend, or in a group — whatever you feel comfortable with.
In particular, we would like you to use some of the pictures to take us through a normal day:

= where you go — home, school, town, etc

= what you do — lessons, sports, leisure activities etc

= who you meet — friends, carers, teachers etc

We would also like to see what you enjoy in your life, and what you don’t enjoy so much.

Feel free to take pictures of anything else you think is interesting, however, unusual or ‘different’ it may be. Have
fun with the cameras — it will help us to know more about you.

Please bring the cameras to the workshop on Saturday 16 March. We will collect them and get them developed
during the day, and at the end of the day we will take a look at them and ask you to tell us about the pictures.

We would like to keep some of the pictures, and you may keep the rest, so make sure that you take plenty so that
there are enough for both of us!
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3. Schedule

8am
10am

10.15am

1lam
11.45am

Noon

1.45pm
3pm
3.15pm
4pm
Spm
5.30pm

7.20pm

Unaccompanied Refugee Children’s Workshop
16 March 2002

Depart from Saxon Court
Arrive at George Street

Pizza Hut, High Street
e Introduction, explanation of workshop and research
e Ice breaker (name game)

Lunch (pizza, salad, and coke courtesy of Pizza Hut)
Walk from High St. to QEH

QEH: social mapping exercise/hypothetical scenarios
Group breakdown

- Somalis

- Goranis

- Albanians, Afghans

Walk from QEH to Oxford Bus Tour for 2 pm. (Snacks)
End of Bus Tour, walk back to QEH

Photo Session

Presentation of Social Map + Photos

Question and Answer Session

Leave for George St.

Arrive in MK
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4. Hypothetical Scenario Questions

Awareness and Use of Service Provision
. Who would you call if you wanted to go to the cinema?
. Who would you turn to if you felt sad?
. Who would you most like to spend the day with?

1

2

3

4. What would you do if someone was making you feel uncomfortable?

5. Ifyou could choose three people who would you most like to live with?
6

. Who would you like to have lunch with?

Understanding of Social World

7. What would you do if you were locked out of your house and no one was in?
8. 'Who would you call if the house was on fire?

9. Who would you tell if you were having difficulty with your lessons?

10. Who would you tell if you were feeling unwell?

11. If you were out with a friend and they got hurt, what would you do?
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